Using Data to Guide Instruction

The Cobb Keys Classroom Teacher Observation Form states that teachers should:
· use formative assessment strategies to monitor student progress and to adjust instruction in order to maximize student achievement on the GPS or State-approved curriculum 

· use diagnostic assessment strategies to identify individual and class strengths, misconceptions and  areas of weakness and to adjust instruction in order to maximize student achievement on the GPS or State-approved curriculum

·  use a variety of summative strategies to evaluate student status and to adjust instruction in order to maximize student achievement on the GPS or State-approved curriculum.

Data provides a way to assess what students are learn​ing and the extent to which students are making progress toward goals.  Using data systematically to ask questions and obtain insight about student progress is a logical way to monitor con​tinuous improvement and tailor instruc​tion to the needs of each student. Armed with data and the means to harness the information data can provide, teachers can make instructional changes aimed at improving student achievement, such as:
· prioritizing instructional time

· targeting additional individual instruction for students who are struggling with particular topics
· more easily identifying individual stu​dents’ strengths and instructional in​terventions that can help students continue to progress
· gauging the instructional effectiveness of classroom lessons;
· refining instructional methods
· examining school wide data to consider whether and how to adapt the curricu​lum based on information about stu​dents’ strengths and weaknesses.
Both informal and formal data about student learning not only shape instruction but also determine its effectiveness.  Continuous assessment that drives instruction is a means of enhancing student and teacher performance.
Ways to self-reflect on your use of classroom data to guide instruction?

· Do I target individual instruction for students who are struggling with a particular standard?
· Do I self-reflect on individual lessons to determine the instructional effectiveness?

· Do I change my instructional methods when data shows the need to?

· Do I prioritize instructional time to meet the needs indicated by current data?

· Do I use data (other than just teacher observations) to determine instructional grouping for differentiation?
